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Grade: Kindergarten
Title: Modeled Writing

Task Annotation:

Modeled Writing is alesson format that will be used many times throughout the school year. During a
modeled writing session, the teacher models for the students how to write a story. Throughout the school
year, theinstructional focus of the modeled writing sessions will differ. Thisiswhy thislesson format is
so valuable, asit provides the teacher with an effective format for delivering differing content. Initially,
the model ed writing sessions in kindergarten will focus on the alphabetic principle. These sessions will
help to teach kindergartnersthat their oral language has a written counterpart. Through modeling or
demonstrating one' s writing, teachers show students the patterns and structures associated with written
language.

Another goal of the early modeled writing session is to teach kindergartners that their stories matter.
While the teacher will model the actual writing, students will be chosen to share things that are happening
in their lives. Typical topicsthat are important to kindergartners include losing teeth, family, pets, getting
haircuts, playing with friends, etc. By focusing on the stories of the students, teachers are able to
accomplish two goals. They show kindergartners that they all have topics about which to write and they
help build a sense of community in the classroom.

TheTask:

Thefollowing is atranscript of how alesson may be presented. 1t ISNOT ascript! Its purposeisto
provide an example of how thislesson format may be delivered. Italicized notes are aso included
throughout the lesson. These notes are inserted to provide commentary on the lesson.

Please also make note that the instructional focus of this lesson format will change throughout the school
year, depending on the standard/elements that are being taught. So pay attention to the genera format of
the lesson, and tailor it to meet the instructional needs of your students throughout the school year. Use
the data collected in the Language Use and Conventions Class Profile to plan specific lessons based on
the needs of the students.

SAMPLE LESSON

"Boysand girls, today | am going to show you how to writeastory. Asyou know, we areworking
on the kindergarten writing standard, and today we are going to really focus on one of the elements
of thisstandard. (The teacher pointsto the element on achart.) It says, 'usesdrawings, letters, and
phonetically spelled wor dsto create meaning.' This meansthat you will learn how to create
meaning, or tell astory, by using letters, words and pictures. 1'm going to show you how to do that
today."

As the lesson transpires, you will notice that the teacher teaches MANY things during this modeled
writing session. However, her main purpose isto equip students with some strategies for writing words.
She "peppers' her teaching with other conventions. This enables her to meet the needs of most of the
studentsin her classroom. Some students may already possess several strategies for spelling unknown
words; however, they may lack some of the other conventions that she includes in her modeled writing.
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"Thismorning, asyou werearriving at school, | overheard one of our friendstalking about
something that happened to him yester day afternoon. | asked him if he would shareit with you,
and he said 'yes ."

Notice how the teacher attended to the discussions that took place that morning. She carefully chose a
student to share with the class something that happened to him. This practice helps build community and
interest. Most students care about their classmates and want to know about them.

" Jiah, will you cometo thefront of the class and share what you wer e talking about this morning?
Alright Jiah, tell the boysand girls about your experience."

Jiah says,
"Yesterday | lost atooth." (During thistime, Jiah briefly shares with the class about how he lost atooth
yesterday afternoon. The teacher asks afew questionsto elicit more information.)

It isimportant to keep this portion of the lesson very brief. Although it isan important timeto help build
the necessary vocabulary to write a story, the heart of the lesson lies in the actual modeling of the writing
process. Itiseasy to spend too much time on this sharing session, thereby losing the attention of the
students during the modeling session.

"Thank you Jiah; you may have a seat. Boysand girls, did you hear all of thoseinteresting things
that Jiah told us about losing histooth? | think that we should writea story about it. Remember,
the element of thewriting standar d that we are working on today is, 'uses drawings, letters, and
phonetically spelled wor dsto create meaning.” 1'm going to show you how to use letters, words and
picturesto create meaning, or tell astory. First, 1'm going to quickly sketch a pictureto go with the
story. Weknow that pictures sometimes help ustell stories. Jiah told us about losing histooth, so
what should | draw? (Studentsrespond) You'reright. | will draw a picture of Jiah missing a

tooth. (Theteacher quickly sketches Jiah smiling with a missing tooth.)

It iseasy for kindergartnersto spend too much time drawing their picture and not enough time writing
their story. It isimportant to model for the students how to do quick sketches. At thisstagein
kindergarten, it is appropriate for students to begin their writing by drawing a picture. Usually, students
are able to successfully sketch some type of representational drawing. Therefore, allowing themto draw
a picture beforewriting a story gives them an opportunity to start with something successful, then move
to something that may be a bit more challenging (writing a story).

Pay close attention to your students. There will be atime in the school year when you will want

to change the order in which they go about writing a story. You will want to take the focus off of the
sketch and put more of a focus on writing the story. This shift usually takes place when they are able to
successfully produce print that is decipherable by an adult who is knowledgeabl e of phonetic spelling.
From a management standpoint, this shift may need to take place when students, who are capabl e of
writing a story, spend the entire writing time drawing a picture.

"Now | am goingtotry to create meaning, or tell a story, with lettersand words. Jiah told usall of
those wonder ful things about losing atooth. He said that hismom pulled it...it hurt and bled...he
put it under hispillow...the Tooth Fairy left him a quarter. What do you think | should write?
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The teacher is embedding the language of the standard throughout the lesson, explaining it in terms the
students can understand; (Teacher says) "Now | am going to try to create meaning, or tell a story, with
letters and words."

Notice how the teacher summarizes all that Jiah told the class. Then, she asks the students to help her
come up with a story. At the beginning of the year, it isimportant to show kindergartners how to develop
a short story to write. Sometimes, the task of writing can seem quite daunting when faced with the reality
of having to write all of the detailsrelating to a story. While detailed stories are the ultimate goal of
kindergartners writing, teaching them how to tackle a story in short, manageabl e chunks should be
taught in the beginning.

"Okay, I'll write, 'Jiah lost atooth.' | already have my pictureto help create meaning, now all |
need to do isuseletters and wordsto create meaning. 1'm going to say the story out loud, and |
would likefor you totry to say it with me. 'Jiah lost atooth'. Good job remembering all of the
wordsinthestory. Let'stryit again. Thistime, | would likefor you to clap each timewe say a
word. 'Jiah lost atooth." Great clapping. You really used your earsto hear the pauses between the
wordsin our story. Okay, thistime aswe say the story, | would likefor you to hold up afinger

each timewe say aword. We'regoingtotry to count how many wordsarein our story. 'Jiah lost a
tooth.! How many fingersdid you hold up? You'reright! Therearefour wordsin our story, 'Jiah
lost atooth.'

The teacher istrying to embed the language of the story into the students minds. She wants themto
remember the story. She has so many things to teach during thislesson, and she wants to make sure they
know the story that is going to be written. Yes, it will be memorized. However, thiswill help students at
this stage in kindergarten. Rather than trying to decode words, which is difficult for most kindergartners
at thistime of the school year, they will be focusing only on the process by which the words are written on

paper.

The teacher also reinforces the concept of letter/word/sentence. She knows that students must hear the
differencein wordsin order to write words with appropriate spacing, so she hasthem clap each time a
word is spoken. The teacher also says "word" many times, exposing the students to the language she will
expect them to know, understand and use in the future.

"1 know that good writersoften draw alinefor each word that they will writein their stories. So, |
am goingtotry todothat. You told methat our story, 'Jiah lost atooth’, hasfour wordsin it. That
tellsmethat | need to draw four lines. I'm goingto get my marker ready. | know that | need to
start at theleft side of the paper becausethat ishow we read and write. Watch me, 'Jiah lost a
tooth."" (Theteacher drawsalinefor each word as she says the story.)

In this part of the lesson, the teacher introduces an important writing tool called scaffolding. Scaffolding
iswhen awriter draws a line for each word that he/she will write. Scaffolding has many purposes. It

hel ps young writers differentiate between letters and words, and it forces themto hear the differencein
words. Scaffolding also helps with spacing. In addition, students who use scaffolding attend to the length
of words, determining what size line to draw based on how long the word sounds.

The teacher also took a moment to point out the left-to-right progression of writing.
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In the end of this lesson segment, the teacher saysthe words in the story as she drawsthelines. Itis
important to do this because it emphasi zes the fact that some words are longer than others, and some
lines need to be longer than others. By saying the story as the lines are being written, each line's words
are spoken. This makes the writer think about the length of the word and the necessary length of the line.

"Now it'stimeto begin writing our story. I'm going to be sureto use lettersand wordsin my

story. What isthefirst word that I'm going towritein our story, 'Jiah lost atooth.'?" (Students
respond) You'reright, thefirst word that I'm goingtowriteis'Jiah'. Wherecan | look to figure
out how to spell Jiah's name? (Students respond...class name chart...the word wall...his name plate at
hisseat...) Yes, | canlook at all of those places. | think that | will look at our class name chart.
Carlos, can you find Jiah's name on the name chart, and point to it for us? (Carlos pointsto Jiah's
name) Alright, I'm goingtowritetheword 'Jiah' on my first linesinceit isthefirst word in our
story. It startswith acapital J. It isaname, and all names start with a capital letter. Then it hasa
lower casei, then a, and h isthelast letter in hisname." Thank you Carlosfor helping usfind
Jiah'sname." (The teacher writes the name as she saysthis.)

The teacher makes several good teaching points during this segment. She begins by focusing on the
concept of "first” and "last”. She asks studentsto identify the first word that she is going to write. She
also talks about thefirst and last letters in Jiah's name.

The teacher points out how all hames begin with a capital |etter, raising the students awareness that
letters have two forms, capital and lower case, and teaching them that names must begin with a capital
letter.

The teacher also talks with the students about placesto ook to find out how to spell unknown words.

"Let'sread our story together. We only have oneword so far. (The teacher points to the word while
the studentsread.) 'Jiah." Good reading boysand girls. Let'ssee, our story should say, 'Jiah lost a
tooth.! What isthe next word that we need towritein our story? (Studentsrespond) You'reright,
the next word that wewill writeistheword 'logt'. I'm goingtotry another strategy when | spell
thisword. When we spelled Jiah's name we looked around the room to figure out how to spell it.
Now, I'm goingtotrytolistento ALL thesounds| hear intheword 'lost’. | am going to say the
word slowly, listening for every single sound. 'llll-ooooo-ssss-tttt' Why don't you try saying the
word slowly with me. 'llll-ooooo-ssss-tttt' | hear an'l' at the beginning of theword 'lost', so I'll
writeit on thenext line. Let'stry sayingtheword slowly again totry to hear the next sound in the
word, 'llll-ooo00-sssstttt'. | hear an '0' next, so I'll writeit besidetheletter 'I'. | havean 'I' and an
'0' intheword 'lost', but | think that thisword hasmorelettersinit. Let'stry Slow Talkin Mama
again, 'llll-ooooo-ssss-tttt'. What do you hear next? That'sright, it isthe/s/ sound. Theletter 's
makesthe/s sound. I'm goingtowritetheletter 's besidethe'o'. Let'stry saying theword slowly
again to seeif thereareany other lettersin theword 'lost'. 'llll-ooo00-ssss-tttt' Hey, | hear a't' at
theend of theword 'lost'. Let mewriteit."

The teacher introduces students to another strategy for spelling unknown words. This strategy teaches
students to say words dowly, emphasizing each sound as they say a word. This technique provesto be
quite effective because students do not fall into the trap of producing sounds in isolation. It forces
students to attack a word from a global standpoint, saying the entire word over and over again. This
reduces the risk of students getting "lost in a word", sounding out a word by making each sound
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individually, and forgetting their placesin a word.

The teacher encourages interaction from her students during this segment. She wants all of themto
attempt saying the word slowly, trying to hear all of the soundsin a word.

The teacher also usesthe terms "letter” and "word" frequently, thereby modeling for the students the
difference between the two.

"Let'sread our story together to see what we have so far, 'Jiah lost' (teacher points to each word as it
isread aloud by the students). What word goes next in our story? (Studentsrespond) Right, the next
word in our storyis'a’. You arenot goingto believethis, but thisis one of the easiest wordsin the
world! How do you think we could spell theword 'a'? (Studentsrespond) Yes, it'sjust the letter
'a'l Thiswordissoeasy! Theword'a' and theletter 'a’ arethesame! 1'm going to call on
someoneto comewritetheword 'a in our story. I'll call Mandy because she hastheletter 'a’ in her
name. | bet she'san'a’ expert! (Mandy comesto the front and writes the word 'a’ in the next blank.)"

Again, the teacher usestheterms"letter" and "word" frequently. She also teaches the students how to
write an easy word, "a".

The teacher places some attention on Mandy's name. Throughout the school year, students will be taught
to use each other's namesto help them spell and decode unknown words. Thisis one way that the teacher
models for the students how to do this.

By calling Mandy to the front of the class, she "sharesthe pen” with her. It isappropriate to take some
opportunitiesto call studentsto help write words. This builds confidence and portrays the students as
writers. Be careful though, as this practice is more time consuming than when the teacher doesthe
writing.

"Let'sread our story together and seewhat word ismissing. It lookslikejust oneword at the end
of our story ismissing. (Teacher pointsto each word asit is read aloud by the students) 'Jiah lost a'.
What isthelast word in the story? You'reright, it'stheword 'tooth'. Let'stry saying the word
dowly again to help us spell theword 'tooth'. Remember, we can say theword slowly and try to
hear all of the soundsin theword. Herewe go 'ttt-oooooooo-th' What do you hear at the beginning
of theword 'tooth'? Yes, thereisa/t/ sound at the beginning of theword 'tooth’. Theletter 't’
makesthe/t/ sound. I'm goingtowritea't' on thelast line. Let'stry sayingtheword slowly again.
'ttt-ooooo000-th' | hear an /oo/ sound. | know that when two o's areright beside each other they
makethis sound /oo/. We call those double o's. Watch how | writethem. Let'stry saying theword
slowly again 'ttt-oooooooo-th'. Watch my mouth when | say that last sound /th/. Did you see how |
put my tongue between my teeth? It takestwo lettersto makethat sound. They are'th'. 1'm going
towritethem beside the double 0'sin theword 'tooth’."

Once again, the teacher models how to do say the word slowly. Sheis modeling for the students the
thought process that is going on inside her head.

Some may say that the /oo/ and /th/ sounds are too complex for kindergartners at this point in the school
year. However, there may be somein the class who would benefit fromthis. That iswhy modeed writing
is so valuable--its purpose is to meet the needs of most learnersin the classroom. It isimportant to model
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correct spelling during thistime.

"1t lookslikewe have written all of thewordsin our story. Let'sread it together just to besure
(teacher pointsto each word asit isread aloud by the students). 'Jiah lost atooth® Boysand girls, it
lookslike we have all of thewordsin the story, but thereis something missing at the end of the
sentence. Does anyone know what ismissing? It isa period. Periodsare punctuation marksthat
tell usweare at the end of a sentence. Our sentence needsa period. Watch me make a period
(teacher places a period at the end of the sentence). What doesthat period look like? (Students
respond) You'reright, it just lookslikealittledot. Periodsarelittledotsthat tell usweareat the
end of asentence. Let'sread our story together one mor e time now that we have our period at the
end of the sentence.”

The teacher takes a moment to teach the students about ending punctuation, and introduce the concept of
"sentence” before ending the writing session for the day.

"Boysand girls, today you helped me create meaning by writing a story. You looked around the
room to help me spell Jiah'sname. You also said the words dowly to stretch out words. This
helped you to hear all of the soundsin thewords'lost' and 'tooth'. Today, when you write your
own story, | want to seeif you can try to usethose strategiesto spell wordsthat you don't know."

Differentiation of Instruction
Readiness

The overall construction of thislesson is significantly supportive and inclusive of students at all
developmental levels. By accepting students at every stage of writing development, all students will be
empowered to become risk-takers and encouraged to move along the continuum of writing. With
continued instruction under this model, students will flourish.

This lesson accommodates students of all levels of development very well. There are a couple pointers
that are worth mentioning, however.

1. Accept beginning and ending sounds as phonemic spellings (dog --> dg).

2. Focus on one or two targeted skills until mastery for students who may be overwhelmed by so
aspects of this and subsegquent lessons. Then add on one or two more as each student's ability allows.

3. Another helpful way of reinforcing individual letter soundsin slowly sounding out wordsisto have
the student move a card or poker chip. Provide the appropriate number of cards to sound out a particular
word (cat - 3 cards) and line them up in front of the student in a horizontal line. As the student and/or the
teacher slowly sounds out each word, he/she would move a card up for each sound. When the student has
sounded the word out a few times, allow them to write the letters on the cards of the sounds he/she
moved. Have the student move the correct letter as they sound out the word again.

4. Sentence Frames are sentence starters where the teacher has a sentence strip or on paper with the
beginning of a sentence written by the teacher. A sentence might be, "1 feel happy because
Help the student read the sentence by pointing to each word as it is spoken. Have the student add the
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ending orally or with a picture. Have the student read the sentence again (several times, if needed) until
they can do it independently. Thisis particularly important to support student with significant language
challenges, such as non-English speakers and special education needs in the areas of expressing feelings,
wants'needs, and likes or dislikes.

5. Backwar d Design is a strategy where intense scaffolding is provided at first and then as the student
accomplishes the ending steps in a procedure, then the teacher backs off one step at atime so that the
student is doing more and more of the task.

Example: "l fed sad because | wanted to

"| feel sad because |

"| feel sad

"| feel

6. Handwriting Without Tears (see web resources) is astrategy that is very effective for students dealing
with fine motor issues.

Handwriting Without Tears
www.hwtears.com/

Other resources of interest:

Learning Disabilities
www.ldonline.org

Children with Attention Deficits
www.chadd.org

Council for Exception Children
www.cec.sped.org

Kid Sources for teaching exceptiona children
www.kidsource.com

Learning Profile

Auditory L ear ner s are those students who gain most of their information through sound. They are
usually easy to discern because they talk to themselves as they work. When they independently read, they
will read out loud. They want the directions repeated or will repeat them back to the teacher to clarify.
Auditory learners may benefit from the listening center, from reading partners, and stories being read
aloud by the teacher or other adult. They also need directions or instructions to be repeated and backed up
avisua example or model.

Visual Learners are those students who want to see everything. They benefit from demonstrations,
models, graphic organizers, pictures, and other representation. They will want to show the teacher what
they mean rather than say it.

Kinesthetic L ear ner s are those students who learn through the use of their bodies, through touch,
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manipulation of objects, and physically using their bodies. For example, these learners might benefit from
mani pulating objects to discern letter sounds or for each word in a sentence, building words and sentences
using letter and/or word cards, and writing in various tactile mediums (sand, rice, beans, finger paint, or
shaving cream sprayed on a desk top).

L ear ner s with developmental delays can learn but at their own pace. They will benefit from the many
strategies that are successful with other students. They tend to be fairly literal, concrete, and are usually
slower at gaining reading and writing skills at proficient levels. Listening centers, peer readers, writing
partners, and concrete examples and models are some ways to support these students. These students can
become easily frustrated and often have a difficult time expressing their emotions, needs, or didikes.
Modeling how to express these requirements can be done through the Sentence Frames.

L ear ner s with sensory issues are exceptionally sensitive to touch, light, sound, smells, and movement.
They can often “hear” fluorescent light bulbs buzz, see the constant flickering of the computer screen, and
will cover their ears with loud noises and clapping. Some students do not want to be touched or to touch
objects. Otherswill not like perfumes, colognes, or hairspray odors. But there is hope by being creative
and patient. A large umbrella suspended from the ceiling can block harsh light. Have the student face
away from computer screens and reassure them when or if they react. Touch sensitive students may need
to write with amarker asit requires less pressure to hold and press down to write. A slantboard may also
assist students as it requires them to apply a certain amount of pressure. Their writing is often illegible
and may require some hand over hand assistance. The best resource for these types of issuesis an
occupational therapist. Most systems have one or contract for services through alocal facility for advice.
Touch sensitive students can also benefit from writing with their fingers in sand, uncooked rice, or
uncooked beans such as peas or pinto beans.

Learners with symptoms of inattentiveness have difficulty sustaining focus on atask, being very easily
distracted, wants help before applying themselves to atask, and/or “ daydreaming.” Many aso exhibit
excessive motor activity: out of seat, blurts out, wants to be firdt, first volunteersfor anything, acts
impulsively, and/or talks continually. Some students, girls more so than boys, will be very quiet and are
often overlooked as they are off thinking of other things, causing no disruption, nor demanding teacher
attention. By providing a“ safe space” in the classroom where a student can move to better focus, cool off,
or just to moveis helpful. Also, many of the strategies that are successful with visual and kinesthetic
learners are useful with these students as well.

L ear ner swith limited English experience are obviously going to be anywhere along the spectrum of
proficiency of English mastery. Be mindful that each culture has its own way of showing respect toward
adults and in responding to redirection or criticism. Many cultures do not look adultsintheeye asitisa
sign of disrespect. Some cultures need to “ save face” when being corrected or redirected. Utilize your
system’ s resources to find out about the students you are responsible for, and do your own research for
facts and information. For students who have recently been immersed in English (less than one year), they
will need significant supports within the classroom: picture dictionaries, labeling all objectsin the room,
and picture/icons to accompany as many charts and graphic organizers as possible. They will need visua
representation for grade level vocabulary and key words in content areas.

Note: There are several sites online available for trandating to facilitate home-school communication
such as AltaVista. You simply type in what you need to say and then choose the language you need it to
be trand ated to.

Georgia Department of Education
Kathy Cox, State Superintendent of Schools
Language Use and Conventions Unit ®* GRADE K ® Model Writing
August 13, 2007 * Page 8 of 9
Copyright 2007 © All Rights Reserved



.Org

GATEWAY TO EDUCATION &4 PROFESSIONAL RESOURCES

One Stop Shop For Educators

Georgia Performance Standards Task for English Language Arts — GRADE K
Student Interest

Some students will have preferential activities, things they really enjoy doing or those with which they
will persistently work on for a period of time. To help these students become more accepting of trying
new things or to move from one activity to the next, balance required tasks with preferred tasks. Ask the
student to perform an activity or to participate in an activity for a specific amount of time. Then allow
them access to a preferred activity for a specific and brief time period. For significantly delayed students,
accepting alow level of quality at first may be needed, but firmly move the expectations of quality up to
an appropriate level for the student's abilities.

Students with sensory issues often like to rock, spin, and swing. Having small rockers, therapy balls (like
many adults use to exercise with), sit and spins, and/or perhaps a suspended swing will help aleviate the
stress these students often feel when coming into a school environment and having to cope with alot of
demands.
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